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OVERV I EW

Purgose

The purpose of this project was to fraln regular class- ~
" room and other educational personnel to understand the emotjon-
al and educéfional needs of handicapped cﬁildren in the regu-
lar classroom. The primary aim is to increase the competen- A
cies and to enhance the conéiflvifleé of participants to more
effecflvely réspond to children with learning problems.»
A specific focys.was on cultural and ethnic minorities.
tively help a child who has learning problems'(or any chil{d),
not oniy the school environment must be heal+hy buT the home
environment as well. Subsequenfly a Parent EducaTion Program
(PEP) was wed to the Teacher Instructional Program (TIP) dur-
ing TQe‘very first year of the project. . Addifiohally it
was recognlzed that-effective instruction necessitates know-
ledge of, skill in the use of, and access to the most con-
Temporary instructional media. Sub%equenfly the college
- curriculum center was staffed, holdings were increased mani-
fold, and the philosophy and services were expanded to in-

clude the Tidewater area. Thié facility became the In-

structional Resource Center (IRC).




The "umbrella approach" evoived. The project sféff uses
this term Tokﬁescribe the protective services it renders to

prevent inapproprlafé?{iifliﬂgﬁof children and subsequent .

placement in special classes. The child's parent and his
Teacher’are engaged in experiences to give %he skills to pro-
vide an envirqnmenf conducive to learning. 'Addi}/bnally in-
dividual and/or small group instruction was provided for child-

ren, who evidenced the need, by project instructors.

Staff and Organization

i ~
~The project began in 1969-~70 with a full-time staff

five plus a quarter-time projécf director - for too few per-
sons for a yeaé during which there were about one hundred .
twenty-five parTicipanTé in four components (a summer insti-
M;ufe for physical education teachers, academic year sessions
foE employed teacher aides, academic year parent education
in self development, and summer and'academié year seminars
for regular educators). The following year the number of
participants in TIP was reduced To.40 which has been T;;\C‘
limit since. The staff was gradually increased also to its
pre?enf size (eigﬁf fuiﬂ-fime; three part-time persons).
s The table.of organjzation is depicted in Figure I. The
_grant was a;arJed to the Norfolk State College.Special Educa-
tion Department, ’

The steering committee sdrves the project in an advi-
. ’ o
sory capacity. It periodically peruses the project's activi-

ties and offers suggestions.

X



Serviﬁg on this committee are the offical-liaison administra-.

tors designated by the superintendents of the three partici-

(- pating local education agencies - Norfolk, Chesapeake, and

Virginia Beach, Virginia public schools. Additionally,

~ [}

“building princf@als from project schools are invited to serve

on this committee, Several community persons including parenj
participants are-aLso membe;o of the steering committee. In ~
addlflon to the project staff the other members of this com-
muTTee are members of Th; college faculty. (See the Appendix
for names of members of the steering committee)

The instructional ]eaders are representatives from
each/S proJecT school who were selecTed by Thelr peers., Their v
purpose was To ensure that -participants continually analyzed
and monitored project activities T3 ascertain that they were in '
fact responsive to the needs of the parfioipanf. They
met as necessary but consistently gave input, on programmatic
and genoral matters, to the project staff.

<

Participant,Selection and Reward ¢

Participation in the project 1969-73(was limited to
prinbioals,»resource teachers, and teacher aides serving child-
ren in grades K-4, Personnel serving grades 5 and 6 were
also included from 1973 Through 1975 .4 : .

A SpeCIfIC procedure has been’ foluowe; since the inception o
of the Project in the selection of participants, The liaison

administrators invited principals of selected Title | schools

To participate, in the project. Those who, on receipt,of infor-




-

mation .on the project, decided to become a'proJecT school,
explained the project to’thelr faculties and asked for

Cﬁkgolqnfeers Tb”ﬁéFTTETBETET"“Parén¥T§i§? children in the .

\ foremenfioned'grades, aIThouéh their children may not have
been in the c{assroém of a TIP parTiéIpanT, were Invited tfo
participate {n the PEP, Thus, a siricfly'voiunféry system _
was used throughout the selection procedure.

Thosé bersons who volﬁnfeered to participate in TIP
received nine semester hours of tuition-free graduate (or
undergraduate) credit in sbec;al education courses, They
also received a stipend to cover some -0f the EXpenses,in-.

« cldental to parTiciﬁaTlon }n-fhe project,

Persons who participated in the PEP were awarded cer-
tificates of completion 1969-73. For participation in PEP
duriqgvéach of the last two years, Norfolk State College's
Division of Confﬁnuing Education awafded continuing education

- units (CEU's). - PEP participants recelved no monetary re-
muneration, | 2

Dissemination

Activities and products have been disseminated through- i
out the Tidewater area and the state of Virginia and to various
parts of the counfryuy The medium Qqs been primarily confer-
ence presen}afions. However other disseminafién efforts in-
clude newspaper and television Coverage, project newsletters,
G

project publléafléns, and production of five sound;fllmsfrips.

\\ Project staff members have made invited presentations®
\ .

at numerous sites Including Missourl, Massachusetts, Penn-




(

Additional B staff members have presenfeé and ‘exhibited a*
A . ) -

syllvania, North Carolina, South Carollna, Iliinois-and Floriga.
[ .

' conventions of professional’organizations,

Sample newspaper articles and notice of television

[}

appearences may be found in the Appendix, :
' News letters have, been dissem;nafed the p;ojecf each year,
For each of’The last three academic years this organ, de-
signed to abpéal to parents and teachers allike, was puSlishe&
f&dr times. During 1974-75 the Instructional Resource"‘.‘.
Center also prepared énd'diéseminafed four Qewsleffe;s. ' )

Projeéf publications and a flyer describing the sound-

filmstrips appear In the Appendix?

4 b '
.
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Teacher Instructional Program

This is the primary component of the project. The overall
objective of the project:is to enhance the éLnsiT]viTies and in-
crease the competencies of regular classroom teachers and other .

educaTional-éersonnel such that they can effectively meet the edu-

cational needs of children in their classfooms who exhibit special,

. '

N

learning pA?blems. Par%icipanfs in tThe project each”year have in-

cluded in addition to feqshefs of grades K-6, resource teachers,

teacher aides, and principals (See Table I).

Table |
Enrollment In the T{P

Norfolk Virginia Beach Chesapeake ‘

T P A, TP AR TP ART 6T
" Year ’
1969-70 44 : 16 17 -&,. 53
1970-71 3 10 15 39
1971-72 30 : : 13 42
97273 - o 7 40
1973-74 2 - - 39
1974-75 } 17 438
o o 751

PO

*T=Teachers, P=Principals, A=Aides, R=Resource Teacher, t=Total, GT=Grand
) ) ) \

¢ '

Total
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With this populatjon’efforts were 'made to achieve the over-
all goal of f#e project Threugh the following objectives:

I. Participants will acquire knowledges of:The nature
of mild handicapping conditions anF appropriate

educational needs as measured by instructor-made

e

tests.

2. Participants will enhance their skills in diagnosing,

" x

« prescribing, and remediating learning problems as
measured by successful execution.of a case study
on a child and instructor observations.

3. Participants will develop theability to design
5

materials and activities which extend the resource-

fulness of regular classroom teachers in’diagnosing

U

and treating learning problems of pupils in baS|c
skllls and the eontent ‘areas as measured by demon=-

« % N . N
stration in seminars and |ns?rucfor observations.
b N

4, Participants will demonstrate ability to individualize

-

instruction Jn their classrooms as measured by in-
Y P"f

structor ebservafion and seff—reperf.
5. The earficipanfs will increase %heir awareness of
the importance of good parenT-Teacher, commun i ty-
school relaTnons as measured by |nsTruc+or made in-
sfrumenfs. ,
6. The ‘teachers will respond positively to others in

inTerpersonal relationships and exhibit sensitivity

for and acceptance-of others as measured by Harris'




§ . ‘
Machiavelllanism Seale and Fey's Acceptance of Others

scale.

’ V’?‘; ‘ ’ '
) . 7. The parTid{panTs@&lﬁﬁ}be‘able to analyze and concep-
V/ tualize Théxproblems faced by 'and the special needs N

of thildren in ethnic and cultural minority groups
as measured by selfzreport and the Winecoff-Kelly

\ - Tesfjﬁor Teaché}s. ’ . \

-

Summer Institute, Ly

[

Each year a three-week summer institute was held during the
' o last two weeks of June and The\firs; week In July in which the
forty persons participated. \This full~day intensive institute ..
fgcused in two general areasi o survey of excépfionalifies
. and (2) psycho-educa#ional gvgluafion. |
The program in excepTio@aliTies provided and Introduction .
to épecial education. All cgfegories of exceptional ity were >

explored. Lectures, video-tape presentations, research, field

. . trips, anq discussions'WerejThe vehicies by which these conceps

‘ were presented. Oufsfandinévlecfureré ;:d consultants were invited -

To enrich the seminars. ‘ - .f : - ‘
Participants gained ski}ls in psychological and educational

diagnosis Sna evaluation during the inéfifgfe also: Topics tFeated

in this segment ipcluded intell jgence and inTeIligence'TesTing,_\

achievement testing, assessment of social-emotional adjustment, \ . r

and ap;ropriafe tests of special disabilities e.qg. peréepfual_dys-

function. The teachers galned skill in administering @ battery of formal

and Informal! instruments which would identify strengths and

weaknesses of a pupll with a learning problem. They also developed'l

.
ﬁ ‘ h
vl -




_good” reporting techniques under the tutelage of “the project

staff and outside consultants and lecturers.

Academic Year Seminars e

For the first three project years, thirty-two weekly halfaday
seminars were held during each academic year. During the last two

project years, sixteen ﬁalf-day semg?ars,held'bimqnfhly were con-

ducted -during the academic year. =These seminars addressed varied

¥ N

toples responding to”teacher needs agfpaéficipanfs sought to deal

~

effectively with learning problems exhibt+éd by mildly handicapped /’ . .

~

children in their classroom.

-

Additional attention was given to the administration and -

interpretation of tests, Including Thosé hcluded,Ln the state
F‘é v ‘ ~
tTesting program. Assistance was also givén in Traﬁéla+§ng these

o )
test results Into meaningful prescriptipns. -Pafticipants received

~

guidance in teaching techniques and the preparations/and use of

fns?ructiogal aids In the basic skills and content areas,

“

The concept of mainstreaming.was clarified, alternative in-

structional modelé)described,and assistance in arriving at a vari- °

.able model giyen, ther:%opicé treated included teacher-pupil
) :inferacflon, operation of iéarning centers as a step toward in-

» . e ,
dividualized instruction, cultural and ethnic minorities, career

-~ [y P

educafibn, and behavior modification procedures. B .
There seminFrs built on the foundation of skills established
) -~
|

in the summer ihnstitufe. The academic year seminars were problem-

“ériented in that thgy were responsive o expressed needs of the

participants. Thgse newly acquired, or refined, skills were then




applied In the classrooms. Here again, when assistance was

needed, it was available,

" Resource; SeryIces
- Py . : . . .
Two members of the project staff, who ape deslignated as in-

,sTrucTors provided resource services To the parflcipanfs during

—

the academic year. These services were varled - These service in-

. clude¢g‘}
. +* (1) expeditor - to help teachers utilize referral proce-
* dures of the school system

(2) manager - to give teachers assistance in the applica-

- tion of behavior modification procedures learned in

» ' the seminars; to help teachers organize thelr time
and activittes. 9 R

- {3) supplier - to suggest avallable resources in the
community, school system, and college; to, when N
necessary, deliver these materials to the teacher. )

. 4) curriculum speclalist - to ﬁelp the teacher apply |
o concepts galned in the semindrs —- prescriptive :

, /i teaching, setting up and operating learning centers. ’/////
A ' .0 . »
a4

‘The service for which fthere-was grea$esf demand was assisfancg —

. / in qurrichlum. Teachers felt a real need fb% assistance in im-
/ ' AR

plementing programs based on instruction in the seminars. They
desired help in the gradual {ntroduction of. the learning-center

conceﬁ% in ;he classroom. Their greafes?tdemghd was for assistance
“ X

in diagnosfng learning programs and prescribing the appropriate

prescripfil‘on. Beyond this step, many wished individual and small-

¢

group tutorial instruction of children who posed some dlfficulfy

In programmlng These were eiTher children who. wehe awaiflng special

" placement or whose test results did not digtate speclal placemenf . -

but whose performance deviated so far from the mean fhaf specnal ,

.
' . \ -
‘4

) o _ :
. N S
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programming was appropriate. Table Il reflects the number of
teachers and children who were served once lor twice each week dur- f

‘ing 1974-75. » \

- - Table |1
Provision of Weekly Resounce Services

\
No. Children Nb. Children  No. Children |

. No. Served In ' Gliven Small" Given In-
School - Teachers Classroom Group lInst. dividualized Inst.
East Ocean View 3 99 14 8 |
Pretty Lake 4 119 ARve L
Newfown Road 8 - 250 20 . 15 - _
Crestwood 13 420 36 . 25

‘Shelton Park 4 104 l 12 5

The teachers were assisted with The aaminisfréfion of formal and
informal instruments. Children were assessed and received instruction
- *in:> (1) sensory-motor development, (2) perceptual skills, (3) reading-

language arts (oral expression, comprehension, handwriting, visual

-

discrimination), (4) English language (for several bllingual children),

and (5) maThemaTigs.

~

A wide variety of activities and materlals were formulated and ?

used In meeting individual needs. Fof example, the chlldren were
1] v -
encburaged tq create and qoﬁ%frucf materials related to'topics dis- .
- cussed In the classroom. They also used manipulative materials to

reinforce basic skills and received assistance with content areas

under study their classes. This gave them an opportunity to make

LN

3

a contributipn to the program and to experlence success and per-

sonal satisfaction.



[

Specific kinds of resource services giyen to the project

participants which prgved helpful to whole classes include: %

l.
2.

3.

Helped to develop learning-centers.
Complied and disseminated materials on reversals. .
Designed appropriate materials for puplls with perception \

problems.

Admintstered activities that would develop motor and

coordination skills. o . 7 ' |
SHared maféria[s design$d fto improve soclal édjusfmenf

of selected pupils.

Developed multisensory and readiness materials.

Provlded.guldahce on behavior médificafion projrams. =
Developed mlny instructional modules on selected topics.

/ »

Provided materials from %he Instructional Resource

-

- Center, ‘ .

21
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Cultural Diversity: A Timely Topic \

Helen P, Bessant, Ph, D, .
Project Director

1

The Education Professions Development Act (EPDA) which was ' >

passe& in The late sixties had as Its primary goal the prepara- .

‘

tion of individuals for service in crificaliprofessions. These '

were areas in which there was either a shortage of trained pér-

sons or areas In which increased emphasis was deemed appropriate.
: )

One of these areas was the education ©of majority and minority g

. group members To best meet the Instructional needs of children

» -

in the regular'cléssrooms with mildly handicapping conditions

with particular emphasis on ‘the "culturally d}sadvanfaged" (more

appropriately termed "culturally d&1fferent"-today).

No mqre_is the concept of“"Ameriba~¢De mel%ing pot" em-

phasized in education. Réfher_ouf country Is’'recognized as one
of many e%%nic g;oups and many cultural segments. Educators-
today épeak of cultural plurality. Therefore %he focus on un-
derstanding and respecting cultural differences Is very timely.
— . The EPDA-Special Education Project at Norfolk State was

funded In 1969 to Iﬁcrease the competenclés and enhance the sensi- ’

tivities of regular educators such Thgf they will effectively meet

the educational needs of children in their classrooms who exhibit

learning p;oblems. Thls project was to focus on "culfural]y different" A
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"children in selected school systems. Subsequently, since this

7

project's inception it has been toncerned about and it has given \
its attention to cultural diQeﬁsiTy among the staff and students in
Tﬁe Norfolk, Viréinia Beach, and Qhesapeake schools.

Several indices may be examined which demonstrate the attention
-given Todculfural diversity by this project. %hese include: (1) racial
composlt}o; of ,schools selected to participate in the project, (2)
race of project dﬁrfiéipanfs, (3) experiences in cultural diversity
and‘mgljﬁefhnic studlies, and (4) acquisition of curricuium materials -
on multiethnié¢ studies.

Schbdls are selected for designation as full service .projecf X
schools by a presctibed procedure. Title ]_schoolsaare'idenflfled

by The'projecf steering committee member from eaci school system.
Designation as a Title | school Is based on a Iafge portion of the

[ . . . X
enrol Iment being comprised of children from low-income homes, - thus

peing identified as "culturally different." Thru conferences,negg -

| .
far and interest in the project on the part of the principal and

»

fa;ul%? at selected Title i schools are determiped. Subsequently

[

each school which has been served by +the prcject has had a racial
’composifioquasically in-agreement with the clty's census for the

last four years.. Therefore, It may be céncluded that the majpr ) '

]

ethnic groups In Tﬁis geographical area, mostly white and black

Americans, were equifﬁbly represented in each school.

>

Participants in the project usually Vplunfeered, as a re- ' , \

sult of thelr own interest, fo become a part of the project's

activities. Each year the class roster reflected participation . o
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of boTH white and black educators. Data in Table 11} reveal the

percentage of the two ethnic groups participating in the project

. "
\
each year. \ , “

\ )
. . Table |11t

> . [

Ethnic Composition of EPDA Project by Year

Year . Black Americans White Americans .
[969-50 73.9% - o 26.1%
1970-71 45.88 55, 0% ‘
1971-72 ' 52. 5% 47.5%
1972-73 S st . 47.5%
1973-74 o 8.7 51.3%

97475 52.6% A 47.4%

During each year Qf the project, attention has been given
|30 the understanding and improvement of skills in the'areas’of
. multiethnic studies and human relations.  This effort was evidenced

by the'conduct of seminars by project staff and invited consultants

.

> . . : .
focusing on teacher-pupil, teaghér-parent, teacher~principal and
R - Y .
other significant dyadic interpersonal relations as well as other
group combinations. American history. has been examined giving

specific attention to the roles of mihorifykéroup members. The
cultures of major minér’ify groups have been sT'udjes. MeTh_odsr

of study have }ncluded lectures, video tapes ana"éfher aﬁdio-visual'
techniques, as well as slmuléf;on ahalysls and alscugéion.

Field experiences are an Inteqral part of this project. These

activities give the particlpants opportunities t® see successful,

I d

»
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".innovative programs in operation in other; systems. Opportunities

. ’ « —
to aTTend'&onferencps on -Iimportant topics also fall in.this area.

Ma jority and minority groub members participating in the pFojecT
comprise each group\whé engage In a fle]d experience.” Included

among these experiences have been visits fo the Arﬁingfon, RiEhmoné,
and‘Lynchburg, VA; ATIanTé, GA; Pﬁfladelphiq, PA, public schools

and attendance at conferences on Thé excepTionaIAEhild In Williams-
burg,- VA; cultural dlverS|Ty here in Norfolk and in Las Vega, Nevada;
and on learnig disabitities in Mlam|, Florida.

Since the irception of this project the holdings in the Norfolk
STaTé College Insfrug#lqnal Resource Cen%%r, now an associafe‘cenfer
in the naTlonal AL -;Ré neTwork have more than quadrupled.

Among the aéé}%jgns are many books, fllmsTr|Q§, records and* oTher

teaching materials which will help the classroom teacher to focus

on the cultural pluratity bf our gontemporary society. Aids are

)
\

-avallable for The study of ethnic groups found in our immediate

community as well as throughout the world. b

The aformentioned indices. evidence the focus of this pﬁojecf on
]
cultural diversity. This project seeks to effecflvely respond to

,the charge glven 1t as an EPDA project to glve emphasls to the in-

struction of the "du|+uraJ|y’differenT" and ethnic minorifieg in
: , ‘ i
a balanced fashlon recognizfﬁg that the similarities among

children far outweigh any'differences along ethnkc lines. The
overall goal is to make every teacher a better teacher of ALL
children. To achlieve this goal educators are given increased skills

to help Them_recoghizé and respond to individuél differences among

\

<6

w
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,?e?gher Readinessa?dr Culfqraﬂ Diversity

In the Classroom °

-

C - *Helen P, Bessant, Ph. D,
N Project Director

- - -

Good human relations is a significant concern in our con-;
_temporary society. America no longer seeks o be a "melting pof".

for a variefy of cultural groups, but rather, fo be an aggregate

-

of cultures. The emphasis is no longer on oneness or conformity

-~
~

but rather on recognition and acceptance of divefsify. To this
end schools today are éhargiz with a major responsibility for
enhancing human relations and.understanding through multiethnic

studies, Schools should provide opportunities for interaction N

and appreciation of differences which prepare the student to func-
.+i9n effeéfively in a larger society Im adul thood. :
Classroom teachers todaj are confronted py social change ]
whi;m forces them to address themselves %é inTerg(oub differences,
or cultural diversity. They should be uniquely equipped to effeéf
changes in behaviors and aftitudes of children and adults. They
should have a grasp of the necessary knowledge to- impart which will
correct miseéonceptions ana“clear up questions. |If the teachers

are to in fact be effec*ive\zh’fhis area, Théy should have internalized ..

appropriate values and should exhibit appropriate behaviors for such

effectiveness.




-

Inquiry was made to determine where g group of educators
stood on this matter. An instrumgnt designed fo guide sel f-
exploration by Winecoff and Kelly'(f969) was administered. This ’ -~
Test is comprised of thirty items which measure classroom climate,
indn&ldual preparation, teaching technique and materials, and in-

terpersonal relaflonshlps. Samples of the items follow:

¥

I. "Does your ¢lassroom conduct inspire your students : <
To\\yspecf one another and be open and honest .
in their communications with you and with
other students? . )

2, Do you try to prevent latent prejudiices »
or stereotyped thinking from unfairiy in- . -
fluencing your discipline or evaluation of e
students? . ‘ '

-

3. Do your ciassroom pictures of great people
include Negroes as well as whites? : s

The authors indicated that a total score approaching 83% ' ‘
positfve respogsg\ 'would seem To indicate that the Teacher is
moving positively and effectively to meet the problems and challenges
of school desegration" (p. 8). “

{

Results .
The cumulative responses of the EIP participants during

the fifth month of involvement in this Project resulted in a

score of exactly 83%. This suggests that the teachers and other

educators who participated in this Project possess the vélues and ;

-skills o be effécfive teachers and-aoncaTes of éLITural diversity. 7

i
* For additional information, this instrument will also ‘be admini=

stered to a group of non;projecf participants. ‘ - - c

Winecoff H. i.'& Kelly, E. W. Jr, "Teachers, frée of pre-
judice? Integrated Education: A Report on Race and Schools,
39, 1969.
|
|
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Evaluation of Program .apd Services
"
. ~ L%
1974-72 Pgoject Year
/

™

All participants In the project completed an evaluation

form. Reported in Table IV are'rafihgs of the imfluence of.

topics treated in the project seminars on the present per- °

pt

formance of the participants. These daTa‘jndicaTe that

50% or more of theY“participants reporTed that They were

-~

S

\}F‘f-

InflUenced by The PrOJecT on aifl items except one. .

- SA A S D  sD
|\ Reading-language Art Activities 33% | 52% t15% | - -
2. Mathematics Activities 156 | 47% 29{? 6 3%
3. Writing and Implementing behavioral 37% | 43% |11 9 -

objectives .
4, Identification and understanding of | 56% | 28% |17% |- | -
; exceptional children : :
5.. Diagnosis of mental and academic. 47% | 28% |22% |3 | -
abiHities - X .
6. Programming for children with 50% | 26% |24% | - -
learning problems
7. Utilization of services of teacher 24% | 38% |24% [10%} 3%
aides .
8. Awareness of teacher-pupll interaction | 36% | 42% |17¢ |6% -
in the clésSroom :
9. Interpersonadg relationships with 34% | 43% |23% |- -
peers and SUpPFIOFS ,
10, Improved race relations.with . 26% | 38% |29% |6% | -
. children and adults
‘11, Behavior Modification . | 5% 32% |15% |3% | -
12, Malnstreaming’ o 20% | 40% 34% (6% | -
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»
Project particlpants Indicated that they prefer to

hévE consultants make presenfafYons\In Thé seminars and glven
é, . ‘a cholce of local or natlionally’ reknﬂwn“consulfanfs, they
OpTed for the latter, They prefer fleld experlences out
of the clty anqgsTaTe to local trips., Gliven a cho}ce be-
tween written ésslgnmenfs and oral sharing and reports, the
support was overwhelmlngly for Thé latter.
Having fresh memories of proJecT experlences, parTIcl-
pants. were asked To ldenflfy the major strength and major
wegkness. In generar‘fhey saw the sharlng.by many con- :
sultants In the semlnars and the knowledge galned by ex-
ceptionalities as'sfrengfhs. The weakness most oftey stated
was the long (three hours) écademic year semlnars affd the ¢
\ ¥ tendency of .an over zealous staf#f member or con fanf }o

forget .to @uwe a break durlng the seminar. " Specific re-

sponses are reproduced below:

M@Qﬂﬂ*&‘h/ weakness? L#%%/
7
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The special value of participation ifn the project were

salary increment credlt and opportunities Tq get certified -
or review certification. A’
Finally participants were asked to give any ofhgr

.reaction.:to their experlences. A sampling of their responses

*
. follow; f’ .

L
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ParenTjEBucaTion Program‘

The Parent Education Program (PEP) operated conjointly with

TIP to help chlldnBD with learning problems To be effectively

served In the regular classroom. The projecf ‘staff recognized the
great signifﬁcénce of the home environment to the total well being
of the child.’ Consequently, since the project's inception There .

has been a PEP facet, ..

PEP participants generally come from the same school comwuni—

ties served By the TIP in Norfolk, Chesapeake, and Virginia Beach,

" “Virginla. Since 1969-70 when there were about 37 participants

the parent enrollment has risen 125 parents during 1974-75.
\ Thirty-two (32) weekly sessions, each aT least four hours

in duration, were conducted at each PEP during each academic year.

’

...... During the first year (I969-7O)Aevening sessions were attempted

but found to.be incénvenienf, and therefore ineffective, based on

-

parent report. MSubsequeany, These'sessions were conducted durfng

the school day ‘and preferably at The”projecf school . Iﬁiééges of
crowded_schools, PEP was based at a nearby church in the séhool

community.' . 1 .
Oftentimes garenfs who participated in Tbe Brojecf had

h?dﬂng children. As a service fo these persons to make iTN'

possible for them to enroll in the project, baby sitting

- s A

-
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services were provldea the second through the é%xfh’projecf
years.ﬁ During 1970-71 college s}udenfs from the Soclal Work de-
;parfmenf galned. practicum experiences Thréugh child care experiences
providing learning activities for the children of'parficipanfs.
Thereafter the services of» a community perso; were e;;lgyed on

an hourly Q?Sis Té care for the children when this service was

necessary. ,

Self Development Training

- All paren1§ enrolled in the projecz participated-in the serf&
development component. This component providedearTTCipanTs witﬁ
experiences to enhance their home environments and their stations
in life. The specific objectives follow:
I. Participants will galn knowlegge of crafts and ideas
To.méke their homes more attractive as meadured
by comp{éfed projects.
2. ParTicipan:s will hndersfang héw to plan,‘shoé for,
" and prepare inexpensive well lanced meals as
| measured by an Instructor-made test and by self ceporTi
3. Participants will géln information concerning job
_oppdrTuniTies and the application’ process as. measured
.by instructor-made tests and simulated anélysis.
'ParTiclpanTs will ﬂe able to correctly shop for
fabric apd notions and coﬁplefe an easy-Tb-make'gar-

@

ment as measured by product evaluation.

Participants will acqulire knowledge of good thrift

habits and consumer economics as measured-by




/

an Instructor-made test.

Participants will acquire increased knowledges of

<

family health and safety as measured by an instructor-
4 »

made Tesf.‘ | N
Participants will be able to construct and initiate
actlvities in thelr homes for e#heir children which

will enhance their (the children's) school perfor-

mance as measured by product evaluation and self

- report,

«

Participants will demonstrate improved skills in
child management based on increased knowledged of..

child development as measured by self report,

To achieve these objectives,experiences at each session were

divided into three general areas. The inltial segment was in

" social services. It focused on child develobmenf; Thé family,

including health and safety; contemporary problems (e.g.,.al-

»

[ coholism, drug-addiction, marital discord, mental health, etc.);

career education including procedures and preparation for taking

the examination for the general equ}valency diploma; effective

use of social agencies in the community; and consumer education to

make wise decisions regarding insurance, ipstallment buying, bargains,

etc.

Another segment of each sessian focused on homemaking skills.’

»

)

This involved the acquisition.of skills in arts and crafts to make

the home attractive inexpensively; family budgéf management; the

¥
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purchase and preparation of nufrlfion;, well-balqnced mea | s, inex-
pensively; and basic sewing skills'neéessarx to make simple gérm:;fs.

The third segment of special concern in this ﬁkojecf was prei(
acédemic and academic ac#fvities. The focus of +hls‘s§gmen+ was
T@o—fold. It sought to enhince the basic skills and-general com® -
petence of the parents ;nd to increasd their ability to plan'acfi;
vities and experiences for their young cﬁ%ldren to enhance their

(the children's) school performance. " ‘ .

(For a more.complete treatment of the curriculum for this

program, sep Learning about Living: Youth and Adult Education on
. s

Parenthood 'by Bessant, May, and Scarbrough available from this

* \

}

Project .Office.)

Teacher Aide Program

Another component of PEP which some_parents enrold%Q in the
self developmenf Tfaining elected to take was training in the teacher
aide program. Persons who opted for these experiences attended an
éddiffqnal two~hour session each week for a minimpm of twenty weeks,
The specific‘objec+iv* ollow: )
l: Pafficipa:jgfwlll’undersfand school law and the duties
of .a +eacher~aide as’measured by an instructor-made

test. |
2. Participants will be able to apply fechhiqueslof in-
struction -in the basic skills and pupil management
as measured by,critic feacher observation.

3. Participants will, be able #o construct attractive

"bulletin boards and teacher aides as measured by

36 . .
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product evaluation, -
4, Participants will be able to use duplicating

machines as measured by instructor and critic

. teacher observation, .
» \ ) - ) ¢
Each of these objectives served as a cluster topic from :
which several instructional modules were developed., This training

/ program for teacher aides p;ovldéd participants with a markétable
skill- in preparation for possible job opportunities, increased
their skill in provided supportive home experignces for their
children, enhanced the pa;enf-school-re[ationshlps,_and pre--
eared parents to be moreé effective vofunteers in the classrooms.

‘ A vériefy of eXperience; are provided for parents to develop.
competence in the three general areas, These include dfscussipm
to Toﬁi?s; viewing of fflmsvand use of‘ofher audio-viswual aihs;
simulafién analysis; field trips.to visit commun ity resourcég
and to see other schoo} based programs; use, of consultants; and
action hands-on experiences in product development. Those who
participatéd in the Teache; aide program also were raquir;d to gain

_Thirty (30 .hours of practicum experience assigned to the class-

room of a/project teacher.

‘3
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Self-Concepts of Parenf Educaflon

ot . Program Participants

. 1 , ~
Helen P, Bessant, Ph. D. - Eunice May
Project Director ' - Project Social-Worker

The professional |iterature ‘reveals that persons from Iow-

income environments have disoriented and .poor concepts of self —
It has also been, pointed out that they are present-oriented and '
seek immediate gratification. If these poor~pe0ple éo consider
the future, it is with an aura of pessimism. ’
| IT has been only recenle that the |mporTance of the self- ' >

s . -
concept in the education of children has been recognized. Children

, .
. whose experiences have resulted in'poor images of s:lf}gffen per-
form poorly in class. These negative characteristiés are tran3-
7 \

- mitted from parenT to Chlld and The cycle conflnues
The serfconceprof selecTed parent parTlcnpaT|qi'|; the Project

were analyzed, ParT|c1pan+s completed Likert-ijke checkllsTs‘
gjving their reactions to personal ity characteristics. On the

- instrument, thrity-one participants indicated the extend to which

“Fhe characteristic described them. Next Théy responde? to the

same. adjecfiyes by anicaTing the extent to-which they want to

be ILbe each characteristic. Finally, at another sitting, fifteen

of the participants indicated tﬁe extent fto which they want their

childrep to exhibit the characTerisTics.‘

'




~ Thirty objecfives’aere'eelec%ed Te.comprise the instru-
ment. Twenty Termi;yere ebnsidered posiTiJe atfributes. Examples
are: ceopgrafive, pepular, intuitive, honest, prombt. Ten
negatlve aTTrnbu?es, e. g talkative, negaflvasfig, eccenteic;

domlneerlng, were |ncluded-|n the instrument. Definitions for

L]

each term were read To the parTuc:panTs as they raiponded Fo the

o

, |nsTrumenT A five p0|nT scale was used on which the participant

o

indicated that a Tralf was enTirer, mosTJy, somewhat, hardly

or not like she is, would |ike to be, or would like her children
< . ,A/ R

¢ Al
to be.. ' .

=1

. $ .
The data from this invesTigation appears in‘ﬁeble V.

£
.

Needleee To say this data does noT evidence The poor self
@imég_e which |s,consudered common to low-income pe‘r:sgns. The parti-~
cipants ie this prejecf did not reveal major differdnces between -
+he way They\are and the way they want\fo be. There was far more djs-
: crepgncy about how they perceived Themselves and how they
wanted to be than how they wanted their children To be.
These parents appear more’ |ikely to transmit good self-conceefs’

\_}To their chiidren. - s
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EVALUATION

\ ‘ -

Self DeveIoPmehT Training
A sample of Twegfy-éne (21) parTicipanT, representing - -
. each of the four centers s;rvlng project schools, completed *
a questionnair on which tHey appraised their experiences.
. A Likett-type four—qhoice Instrument containing twenty-five

(25) ttems was administered at the end of &he 1974-75 pro-

ject year. Examinees responded | yes, 2 to some extent, 3

very little, and.4 not at ail. . .
i The questions on the instrument fall in three catergosies:
homemaking, social service, and general - items,

On the homemaking items 100% of The’ParTicipan+s stated
that #héy'sewlng-provided useful information, while 75%
stated that Thef understood sewing techniques, Twenty-
five percent (25%) stated that they understood to some extent.
All participants stated "yeg" igdlcaflng that They feel Thgf
The instructors enjoyed helping them. Every parTlcipanj (100%) -
'; found thrift Tiés helpful in grocery shopping. e

I1.(100%) of The parents stated that They understood
The .objective's of the social services facet. Three-

fourth (75%) of them felt that they has gained information on

‘child development. 0f the remainder, 15% stated that they




v

A\ .

had gained information to some extent,

" The general questions assessed overall reaction's to
the format, designy etc. All (100%) of the parents felt
that cbnsuiianfé had treated them as adults. Time was
used effectively and efficiently in ‘the opinion of 95%~

of the participants. Four percent (4%) responded "to some

- —

extent" to Thafiifem.
These responses evidence a general satisfaction by°

the participants with the sel# development training in PEP.

Results of instructor made tests aéd inefruqfor observation's

corroborate these findings.,

Teacher Aide Program

Data from teachers who supervlsed practicum experiences

of parents who were Tralned as paraprofessnonals in 1973-74

(N=24) and 1974- 75\\(N €) sre repog?r in T~ab|e”V| Five. .
caTegorles of querles were made To ‘each item The Teacher

; u

was to respond on a four-point scale wnTh 3 value of | most -

desired and of 4 least desired performance. The firsf

o

Category assessed The: trainee's ability to follow verbal
. * > - ’ .
instructions when a demonstration is given without havkﬁgu

them repeated. AbiFity +to perform a prevuous{y Iearned task
later the same day wufhouf requiring another demonsfrafuon‘

comprlses the second category. The thi'rd category is ability

«To read insTrucTJons‘wiThouT prior study and without assistance,

’
.

L]

Fourthly, the trainees ability to operate teaching and dup-

licating machines was assessed., The last category measured

N”ﬁ@‘%

?’

.




. . . # . -
was the trainee's ability to apply previously learned skjlls

in new siTuaTlon's. The evaluation resulfs reporTed’

Table Vlclearly evidences the success of +he participants

in this facet of the project.
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The Instructional Resource Center

- The services of the Instructional Resource Center (IRC)
have proven to be especially helpful. Much of the latest cur-
riculum materials, many professional bo&ks, teaching aids, and
activities are houged in the IRC. Also some of the most modern

audio visual hardware for teaching is availabie from this Center for

“which a'major -source of funding has been’fhis‘ProJecT.'

4

The factor which enhances the effectiveness and increases

-the scope of services of the IRC is the establishment of the

Virginia Learﬁing-Resources Sysfeé (LRS) which is, in turn, as-
sociated with the Assoclate Learning Resource Centers/Remedia|
Resource Centers Network. 'The IRC staff served as prime movers
in the 'esfabilshmfnf‘of the Virginia LRS.
The Instructional Resource Center
. serves as a curriculum maféﬁials center fép'pre—
service Teachérs at Norfolk State Cpllege.

2, serve% as a supplementary center to the school ‘
sysfémgtdn Tidewater, Virginia. '

3. mé?ps innovative instructional media (hardware

andJsofTware) available to educators and parents

TR

\shorT-Term basis.
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4, makes accessible TQ Individuals in Tidewater,
Virginia all instructional media in the learning .

.resource center network. :

5. conducts exhiblts, demonstrations, .and workshops

.

on Inskructional media in the  Tidewater, V}rglnia
i schoo| systems, ‘ ' \
The following infotmafion Is excepted from the IRC annua[-
" report of June 30, 1975: . A .

Durlng the fiscal year, July 1, I974 through June 30, 1975
fhe CenTer loaned

Articles . " 423

" " Books : 4,832

. Films . 131

o Filmstrips . 450
Machines 434 ‘
Pamphlets . v 76
Tapes {(cassettes) ) 121
Teaching Aids ' : 3,66l
Tests® . 737

3 >

Total Loans (1974-1975) - . 10,865

This\represeﬂfs an average daily loan count of 46,03 items,

an average weekly count of 236.19 items.

t

*****‘******** -

The Center has registered 1,030 educators as'regq]ar Center

clients. This roster represents all public schoot systems in the

inmediate area, Cities : Chesapeake, Norfolk, Portsmough, Virginia
. -+

+ s ] Is L
) Beach and the gré%igﬁ Ti ter area..., It also includes three

-
parochlal schools, two private schools, most of the public.agencles

&

i

j W

‘
.
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and private organfzations fnvolved In eduéa;iénal Erograms, and

specl?l lnsflfuflongvservlhg exceptional neeqs....:vThe lncféase '
n 0id Dominfon Unlversity students, at both graduate and under-

graduate Ievéjs, and }he number of regular‘classroom teachers

using the Gentér has been considered the attributable factor (for

the Increase In regular clients from 781 as of June 30, 1974).

KX X K X ¥ K X X X %X ¥

~

' Dur}ng the period March |, 1975 through June 30, 1975, the

Ins;rucéional Reééurce Center provided services for two Norfolk
Public Schoo[§ inservice programs, one Teacher.Corps (Norfolk State
Qollege,'Norfolk Public Schools, Chesaéeake Public Schools) work=
shop, the Cerebral Palsy Center, the EPDA Péraprofessional Program,
the Virginia Association for the Bifted Annual Conference in Char-

7
lottesyille, and the Norfoélk Public Schools Mainstreaming Conference

# -

for Admlnlsfr;}ﬁrs. v




EPILOGUE

This project began‘wlfh a scurry and excitement which
was porTenTousT;L what was fto come during Thislnexf six
years. The project was to be innovative - an introduction
of new approaches and concepts to the regular educafion.
Although Therelwas a ead;e of considerable size of
leaders. who had/:;e covage fTo talk about a concept termed
"mainsfreamiegﬁ/lf cerTaInly was not a household word a- éf

.

mong special educaTors and was virtually unheard of by -

reghlar educators ln Tidewater, VA - like most areas of

the country. The staff of this project dared To Introduce )

the participants to the concepT The experlences prov1ded

for persons touched at this prOJecT led the way for Cre-

parlng the educational community to accept more sTrucfure

malnstreamtng efforts which later maTerIaIlzed- v
EP IasT page-of Thls reporT Is written wifh the cer~

taln knowledge that this . proJecf in 2 large measure achieved '

{ts primary obJechve but, without saTlsfapTlon whéch often

results in compla;éncy., T 1s hoped that this project set

a precedence In the local education agencies s I years ago

but that it had been supplemented during jhe InTerlm by more *

Innovative programs which have bullt on the foundation set

by this project. - . :



Another outcome expected of this project was a change
in The College's DivisTon of Teacher Educaflon such that
refraining efforts Iike this project ylll not be necessary
in the foreseeable fuTure. (However, periodic self-renewal

of teachers widl always be necessary. Numerous cooperative

"efforts have emanated from with in the Division since 1969,

Modules on the exceptional child have been included_in all
< / N -
elementary education courses, special education professors

have taught courses for the Teacher Corps Project, and

-

elementary and special education professors have team-taught,.

©

Presently, additional cooperative ventures are in various
* ’

‘planning stages. We have come a long way.

Séj.projecf staff bows out gracefully - with the cer-

taln knowledge that both the -local education agencies and

L

the college are better for having had the project.

N

Y







EPDA Pupil Survey Form

-~

4

Name of Pupl J Sex , ' Age ____
Address : } ! Grade Level

School ) Teacher

A. Reasons for referral ﬁ

B. Observations of learning ;;r‘oblems

C. Observations of physical defects

D. List specific content areas which assistance is ‘requesfed '

E. Check type of assistance requested

3.

I, ldentify resources .
2, Secure resources ] ‘ R ; )%7?7 o
3. Dlagnosis of difficulty e
4. Individualized instruction .
5. ' -
F. Comments :
. < .
-l.  Academic achievement o
2. Atftendance . good - fair :____ - poor ___
Heal th good fair poor __E__\

P
o
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s _ STEERING COMMITTEE
. . - B cob |
Lialson Administrators . - Y
: . |
N Carroll, Walter; Assistant EupeanTendenT for Irstruction, e
Virginia Beach Public Schools, 197375, .
. . 09 .' *
Kingdon, Franklyn (Ed.D.). Asglstant Superintendent for
—~ ~ lInstruction, Chesapeake Public Schools, 1970-75,.

McGuire, Bruce, (Then Director of Instruction). Assistant
Superintendent for Personnel, Virgipla Beach Publi ic
Schools, 1969-73, * ’ S

C - ‘ Newton, Ralph, Director of Elementary Edhcafioq, Norfolk
- Pubtic Schools, 1969-75, )

.

‘Pr}ncteals , , ~
-Booker, Homer; arver Elementary Schoil, 1973-74,
nhBurrus,‘Arnéll;i;resfwoda Eimenfary échool,,l974—75.
"Calhéﬁn, Clarence; Roberts Park klemen+ary Scﬁool, {970-7!.
Clay;‘Charles; Coleman Place Elementary School;‘f973-74.
Cole, Ruth; Aragona Elementary élhoo;, I973-74._ o i
Cowden, Roberty Rena B. ergh+ Elementary Schoo{; IQ7-7I.'N .
'Easf,‘John; Ocean Vl;w Eiementary §choo|; 197374, | ’
Harvey, John; Cpmposfella Helghts Elementary School, 1971-72.

- ' Helmer, James;'Luxford Elementary School, 1973-74- L ¢

i
)

LY

Henderson, Walton; Bowling bark Eléménfaky Schoof, 1969-70 7
Johnson, Mary; Seatack Elementary School, 1969-70.. .
Jones, WtI4% Portlock Elementary School, 1972-73.

\ Lo 4 » -
Le Blanc, John; John Goode School, 1971-72,

'

Lovelack, Danlel; Newtown Road Elementary School, 1974-75,

3




- ——

L\ .> ’ : t ' ’ v e ‘
Morgan, Bernard; Seatack Elemefifary School, 1971-72,
Robinson, Donald; John Marshall.Elementary School, 1971-72,

N

Robinson, Maggie; Young Park Elementary School, 1971-72,

9 *% , .
e Shropshlire, Heleny Diggs Park Elementary School, 1971-72, |
. |
Stgler, Mary; East Ocean View & Pretty Lake Elemenfary‘y
School, 1974-75,
) Smith, Alma; lnglas]de Elementary School, 1973-74,
' Thompson, Geraldine; Laura E, Titus Elementary School,
, . »
/ ) ' Vaughan, Hugh; Chesterfield Heights Elementary School,
! 1969-70; 1972-73. '
- White, J.; Courthouse Elementary School, 1970-71,
Wiggins, Joseph; Shelton Park Elementary School, 1974-75,
Community Persons
Artis, Lizzie. Parept Participant, Norfolk Public Schools,
1972-75. -
Keelin, Anna. MinlSTér of Education, Westminster BapTlsT)
. ) Church, Norfolk, 1969-75. '
‘ .  Lassiter, ‘Adeline. Parent Participant, Norfolk Public .
Schools, 1969-73, .
College Peysonnel -
. . Bozeman, Herman (A.D,) Chairman, The Division of Teacher
Education, 1969-75.
Brook$, Lyman (Ph, D.), President, 1969-75. - )
Diggs, Kermit (Ph. D.), Professor, Secondary, Education,
1969-75, -~
) Diggs,, Bﬁjh (Ed. Dﬁg, Chairman, Special Education Department;
) (Project Director, 1969-72), 1969-75,
Strong, Ethelyn (Ph, D.) Chairman, Social Work DeparTﬁenT,
196975,
- Witty, Elaine (Ed. D.), Chalrman, Elementary Eduéaflon
’ Department, 1970-75, \
. Lo
) ) .
_ : 06
O




‘e

/ - '
ProJect Publications
Booklets A

Bessant, Helen. Pointers for Parenf!ng (editor), 1974.-

Ideas and Activities for Educators (editor), 974.8

May, Eunice, Scarbrough, Annabell, Learning About
Living - Youth and Adult Education on Parenthood,
1975, T ) -
' o AT
Scarbrough, Annabéll. Guiding Growth in Reading,
Reference Manual, 1973,

Teaching Activities
7

Moore, Irma (ParTIéipanT, 1972-73) Toss-A-Word: A
social studles activity for I(nTermedfate grade
- student, .

Robinson, Leola (Project Instructor, 1971-75) Learnin
Board Axmulti-activity board for perceptional skills
development at the primary level. : \

. -~ . -

Rutledge, Fairy (Project Instructor, 1973-75) Alphabet Game
An activity to build vocabulary among young children.

)

Patches A phonics game to build word clusters for
primary and intermediate Yevel studen'ts. - '
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“FIVE SOUND-FLMSTRIPS ON TiMELY TOPICS

YOUR CHILD GROWS UP

Child development, conception to adolfescence;
docial, emotional, physical, and intellec-
tual deve&opne,nt

PLANNING AND PREPARING INEXPENSIVE BALANCED
MEALS

The -basic foun; selecting inexpensive sub-
stitutions; selective shopping; eﬂﬁwtwe use
-0f hitchen equipment

A STITCH IN TIME . : .
Sthetohing the buuget by bemcng p&m befone

o

you purchase, selecting gabric, pwttvm
sauing your gaument

SELECTING AND PURSUING A VOCATION-
Exploning the job manket; co “foams,

the intervdiew; the high Aclmoﬁ diploma

HQME ACTIVITIES TO ENHANCE YOUR- CHILD'S
STIO0L, PERFORMARCE

The schoof's goals for your child; homewonrk;
hefping 4in the basic shills; educational
experiences at home and away grom home

COMPREHENSIVE INSTRUCTIONAL
- Guibt

’ :
| J 1
.
.
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For further information, call or write:

Dr. Helen P. Bessant, Director, EPDA- Spec1a1 Education Project

o, Horfolk State Collene - 2401 Corprew Ave. - Norfolk, Va. 23504

Phone - 804 - 623-°736
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